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	Literacy Reading

	Phase 1

	
	
	Year 1
	Year 2

	Breadth of Study
	Oracy
	
Oracy skills to be taught across all areas of the curriculum.

Physical:
To use body language to show listening. 
To begin to experiment with adjusting tone, volume and pace. 
To begin to speak clearly and confidently during group discussions.
Linguistic:
To begin to use appropriate vocabulary for the topic at hand. 
To take opportunities to try out new language. 
To use time adverbials to organise and sequence ideas (e.g., firstly, secondly, finally, then, after, next). 
To use sentence stems to link to other’s ideas in group discussion (e.g., ‘I agree with..’).
Cognitive:
To consider different viewpoints. 
To offer reasons for opinions. 
To disagree with someone else’s opinion politely giving a simple reason. 
To recognise when they haven’t understood something and asks a question to help with this. 
To explain ideas and events in chronological order.
Social and Emotional:
To listen carefully to others. 
To participate in group discussions independently of an adult.

	
Oracy skills to be taught across all areas of the curriculum.

Physical:
To use gesture to support the delivery of ideas (e.g., gesturing towards someone if referencing their idea, or counting off ideas on their fingers as they say them).
To speak clearly and confidently in a range of contexts.
Linguistic:
To use newly learnt vocabulary in an appropriate way.
To begin to adapt how they speak in different situations according to audience. 
To use sentence stems to signal when they are building on or challenging others’ ideas and opinions (e.g., I would like to build on.. because… I would like to challenge…because..’).
Cognitive:
To make connections between what has been said and their own and others’ experiences.
To build on others’ ideas in discussions. 
To ask questions to find out more about a subject. 
Social and Emotional:
To encourage everyone to contribute. 
To have an awareness of audience.
To confidently deliver short pre- prepared material.


	
	Word Reading
	
During Daily RWI sessions, pupils should be taught to:

· apply phonic knowledge and skills as the route to decode words,
· respond speedily with the correct sound to graphemes (letters or groups of letters) for all 40+ phonemes, including, where applicable, alternative sounds for graphemes,
· read accurately by blending sounds in unfamiliar words containing GPCs that have been taught,
· read common exception words, noting unusual correspondences between spelling and sound and where these occur in the word,
· read words containing taught GPCs and –s, –es, –ing, –ed, –er and –est endings,
· read other words of more than one syllable that contain taught GPCs,
· read words with contractions (e.g., I’m, I’ll, we’ll), and understand that the apostrophe represents the omitted letter(s),
· read aloud accurately books that are consistent with their developing phonic knowledge and that do not require them to use other strategies to work out words,
· check that the text makes sense and start to correct inaccurate reading,
· re-read books to build up their fluency and confidence in word reading.

	
During Daily Literacy Sessions, pupils should be taught to:

· continue to apply phonic knowledge and skills as the route to decode words until automatic decoding has become embedded and reading is fluent,
· read accurately by blending the sounds in words that contain the graphemes taught so far, especially recognising alternative sounds for graphemes,
· read accurately words of two or more syllables that contain the same graphemes as above,
· read further common exception words, noting unusual correspondences between spelling and sound and where these occur in the word,
· read words containing common suffixes such as: -ment, -ness, less, -ful and -ly,
· read most words quickly and accurately, without overt sounding and blending, when they have been frequently encountered,
· read aloud books closely matched to their improving phonic knowledge, sounding out unfamiliar words accurately, automatically and without undue hesitation,
· check that the text makes sense and correct inaccurate reading,
· re-read books to build up their fluency and confidence in word reading.


	
	Reading for pleasure
	
During multiple times of the day, pupils should be taught to develop pleasure in reading, motivation to read, vocabulary and understanding by:

· listening to and discussing a wide range of poems, stories and non-fiction at a level beyond that at which they can read independently,
· becoming very familiar with key stories, fairy stories and traditional tales, retelling them and considering their particular characteristics,
· recognising and joining in with predictable phrases,
· being encouraged to link what they read or hear read to their own experiences,
· discussing word meanings, linking new meanings to those already known,
· start to compare the types of texts they are exposed to (both read and listened to),
· learning to appreciate rhymes and poems, and to recite some by heart.

	
During multiple times of the day, pupils should be taught to develop pleasure in reading, motivation to read, vocabulary and understanding by:

· listening to, discussing and expressing views about a wide range of contemporary and classic poetry, stories and non-fiction at a level beyond that at which they can read independently,
· becoming increasingly familiar with and retelling a wider range of stories, fairy stories and traditional tales,
· recognising simple recurring literary language in stories and poetry,
· link their own experiences, previous learning and background information provided to texts (both read and listened to),
· discussing their favourite words and phrases,
· discussing and clarifying the meanings of words, linking new meanings to known vocabulary,
· discussing the sequence of events in books and how items of information are related,
· being introduced to non-fiction books that are structured in different ways,
· draw more comparisons between their growing range of texts and explain them,
· continuing to build up a repertoire of poems learnt by heart, appreciating these and reciting some, with appropriate intonation to make the meaning clear.


	
	Reading comprehension
	
During RWI Literacy sessions, 1-1 reading and class reading for pleasure time, pupils should be taught to understand both the books they can already read accurately and fluently and those they listen to by:

Checking that the text makes sense to them as they read and beginning to correct inaccurate reading.
Answering and asking simple questions about the texts they read and listen to.
Participating in discussions about what is read to them, taking turns and listening to what others say.                 
Explaining clearly their understanding of what is read to them.

       RETRIEVAL:
· discussing the significance of the title and events,
· finding simple information within a text and sharing that verbally.
       INFERENCE:
· making inferences on the basis of what is being said and done,
· beginning to predict what might happen next on the basis of what has been read so far,
· understanding both the books they can read and the books they listen to by drawing on what they already know or on background information provided by the teacher. 
      SUMMERISE:
· explaining clearly their understanding of what is read to them,
· beginning to identify main ideas by summarising / re-telling the key events from a story,
· beginning to identify the main topic of a paragraph in fiction and non-fiction texts. 
VOCABULARY:
· beginning to draw on what they already know or on background information and vocabulary provided by the teacher,
· developing vocabulary and understanding by discussing word meanings, linking new meanings to previous knowledge,
· beginning to use their newly read and understood vocabulary in their own work (spoken and/or written).
	
During Literacy sessions, 1-1 reading and class reading for pleasure time, pupils should be taught to understand both the books they can already read accurately and fluently and those they listen to by:

Checking that the text makes sense to them as they read and correcting inaccurate reading. 
Answering and asking questions about the texts they read and listen to in order to improve understanding.                                                                 
Participating in discussions about books, poems and other works that are read to them and those that they can read for themselves, taking turns and listening to what others say.
Explaining clearly their understanding of what is read to them, comparing it to other texts.
         RETRIEVAL:
· discussing the significance of the title and pictures by explaining what they reveal to the reader,
· comprehending the main character, the main event, the setting in a short text,
· retrieving information from a short paragraph,
· finding information within a text, sharing that verbally and beginning to record it in writing,
· discussing the sequence of events in books & how items of information are related.
         INFERENCE:
· inferring a character’s feelings and emotions through a text by understanding what is ‘said’ in the text and how it’s said as well as by the actions a character has taken,
· confidently predicting what might happen next and beginning to give reasons on the basis of what has been read so far,
· predicting endings and what’s next by starting to draw from their wider reading experience.
         SUMMERISE:
· explaining and discussing their understanding of books, poems and other material, both those that they listen to and those that they read for themselves,
· confidently identifying main ideas by summarising / re-telling the key events from a story,
· confidently identifying the main topic of paragraphs in fiction and nonfiction texts. 

          VOCABULARY:
· confidently drawing on what they already know or on background information and discussing vocabulary provided by the teacher,
· continuing to develop vocabulary and understanding by discussing a wider range of word meanings, linking meanings to previous knowledge and their own experiences,
· confidently using their newly read and understood vocabulary in their own work (spoken and/or written),
· expressing a view about words chosen and phrases used.


















	Literacy Reading 

	Phase 2

	
	
	Year 3
	Year 4

	Breadth of Study
	Oracy
	
Oracy skills to be taught across all areas of the curriculum.

Physical:
To consider position and posture when addressing an audience. 
To experiment with adjusting tone, volume and pace for different audiences.
Linguistic:
To begin to use and experiment with specialist vocabulary. 
To begin to make precise language choices (e.g., describing a cake as ‘delectable’ instead of ‘nice’).
Cognitive:
To offer opinions that aren’t their own. 
To reach shared agreement in discussions.
To reflect on discussions and identify how to improve. 
To be able to summarise a discussion. 
Social and Emotional:
To listen actively, questioning and responding to others. 
To speak with confidence in front of an audience.
To adapt the content of their speech for a specific audience. 
	
Oracy skills to be taught across all areas of the curriculum.

Physical:
To consider movement when addressing an audience. 
To consider how tone, volume and pace influence meaning.
To use pauses for effect in presentational talk.
Linguistic:
To use specialist vocabulary when discussing a known topic.
To carefully consider the words and phrasing they use to express their ideas and how this supports the purpose of talk. 
Cognitive:
To ask probing questions. 
To be able to give supporting evidence (e.g., citing a text, a previous example or a historical event). 
To reflect on their own oracy skills and identify areas of strength and areas to improve.
Social and Emotional:
To use more natural and subtle prompts for turn taking. 
To consider the impact of their words on others when giving feedback.


	
	Word Reading
	
During Literacy – Spelling sessions on the Bourton-on-the-Water Primary Timetable, Pupils should be taught to deconstruct, read and write: 

· read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word,
· apply their growing knowledge of root words, prefixes and suffixes (etymology and morphology) as listed in English NC both to read aloud and to understand the meaning of new words they meet,
· learn prefix - re, un, in, inter, con, bi, pre, pro, im, dis, mis, ill, ir, sub, super, anti, auto,
· learn Suffix – er, ing, en, ed, ation/ tion / sion/ ssion/cian, ly, ous.

Refer to English NC for details of Year 3 / 4 statutory spelling rules. 


	
	Reading for pleasure
	
During multiple times of the day, pupils should be taught to develop positive attitudes to reading and understanding of what they read by: 

· listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or textbooks,
· increasing their familiarity with a wide range of books, including fairy stories, myths and legends, and retelling some of these orally,
· discussing words and phrases that capture the reader’s interest and imagination,
· using dictionaries to check the meaning of words that they have read,
· reading books that are structured in different ways and reading for a range of purposes,
· identifying themes and conventions in a wide range of books,
· preparing poems and play scripts to read aloud and to perform, showing understanding through intonation, tone, volume and action,
· recognising some different forms of poetry (e.g., free verse, narrative poetry).


	
	Reading comprehension
	
During Literacy – Guided Reading sessions on the Bourton-on-the-Water Primary Timetable, pupils will be taught to understand what they read by: 

Reading aloud fluently and accurately books that are consistent with their age.
Checking that the text makes sense to them, discussing their understanding and explaining the meaning of words in context.
Asking questions to improve and demonstrate their understanding of a text.
Participating in discussions about both books that are read to them and those they can read for themselves, taking turns and listening to what others say to begin to develop their own ideas and views.
Explaining clearly and in detail, ideas about what they’ve read, verbally through formal presentations, debate and discussions on more than one topic. 
Explaining ideas about their reading in written form, providing detailed reasoning, including evidence from the text.

RETRIEVAL: 
· retrieving and recording information by beginning to skim and scan, from non-fiction, fiction texts and poetry,
· retrieving key facts and information within a text and use the exact words and phrases when answering retrieval questions,
· beginning to apply their knowledge of word meanings, synonyms and antonyms and figurative language to retrieve and record words and phrases.
INFERENCE:
· inferring characters’ feelings and moods from their actions and the way they undertake their actions (adverbs), and justifying inferences with evidence,
· inferring characters’ thoughts and motives from their actions and the way they undertake their actions (adverbs), and justifying inferences with evidence,
· justifying why a character acted in a particular way based on their own feelings in that situation,
· predicting what might happen next from details stated and implied based on more detailed content and their growing understanding of a range of themes and text types,
· explaining the reasons for their predictions.
SUMMERISE:
· explaining clearly and concisely who is in the story, what happens, when it takes place,
· beginning to identify main ideas and themes drawn from more than one paragraph in a text and summarise them,
· retelling the story in their own words.
       VOCABULARY:
· discussing their understanding and explaining the meaning of words in context,
· comparing the meaning and use of words to some other texts,
· deducing meanings of unknown words and phrases in a text and decipher what is meant,
· using dictionaries to check the meaning of words that they have read,
· beginning to select and correctly use newly read and understood vocabulary in their own work (spoken and/or written),
· understanding and discussing what word choices (adjectives/adverbs etc) work and why they are chosen,
· discussing some words and phrases that capture the reader’s interest and imagination,
· identifying how language, structure, and presentation contribute to meaning and the effect it has upon the reader.






	Literacy Reading 

	Phase 3

	
	
	Year 5
	Year 6

	Breadth of Study
	Oracy
	
Oracy skills to be taught across all areas of the curriculum.

Physical:
For body language to become increasingly natural. 
To project their voice to a large audience.
Linguistic:
To select specific vocabulary appropriate to the topic at hand.
To use an increasingly sophisticated range of sentence stems with accuracy. 
Cognitive:
To be able to draw upon knowledge of the world to support their own point of view and explore different perspectives. 
To identify when a discussion is going off topic and to be able to bring it back on track.
Social and Emotional:
To listen actively for extended periods of time. 
To speak with flair and passion.

	
Oracy skills to be taught across all areas of the curriculum.

Physical:
To have a stage presence. 
To adjust tone, volume and pace for a given purpose and audience.
To speak fluently in front of an audience.
Linguistic:
To use sophisticated vocabulary appropriate to the context and purpose of talk.
To be comfortable using idioms and expressions. 
To vary sentence structures and length for effect when speaking. 
Cognitive:
To assess different viewpoints and present counter-arguments. 
To acknowledge and explain changes of opinion.
To spontaneously respond to increasingly complex questions, citing evidence where appropriate. 
To construct a detailed argument or complex narrative. 
Social and Emotional:
To use humour effectively. 
To be able to read a room or a group and take action accordingly (e.g., if everyone looks disengaged then move on, or if people look confused stopping to take questions). 
To develop an awareness of group dynamics and invite those who haven’t spoken to contribute.


	
	Word Reading
	
During Literacy – Spelling sessions on the Bourton-on-the-Water Primary Timetable, Pupils should be taught to deconstruct, read and write: 

· read most common exception words for phase 3, noting unusual correspondences between spelling and sound where these occur,
· apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English NC both to read aloud and to understand the meaning of new words that they meet,
· widen tier 2 vocabulary based on the wider curriculum using semantics and root words,
· find and recognise prefixes - anti, mono, non, auto, de, under, post,
· find and recognise the use of cious, tious, science, cial, tial, ant, ance, ancy, ent, ence, ency, able, ably, ible, ibly, fer, ough,
· know the spelling of homophones and other words that are often confused.

Refer to English NC for details of Year 5 / 6 statutory spelling rules. 


	
	Reading for pleasure
	
During multiple times of the day, pupils should be taught to develop positive attitudes to reading and understanding of what they read by: 

· continuing to read, discuss and evaluate an extensive range of fiction (increasing familiarity with myths, legends, traditional tales, modern fiction, literary heritage and books from other cultures), poetry, plays, non-fiction and reference books or textbooks,
· increasing their familiarity with a wide range of books, including myths, legends and traditional stories, modern fiction, fiction from our literary heritage, and books from other cultures and traditions,
· reading books that are structured in different ways and reading for a range of purposes,
· identifying and discussing themes and conventions in and across a wide range of writing (good overcomes evil, characters develop over time, power corrupts, loneliness and happiness),
· making comparisons within and across books, 
· learning a wider range of poetry by heart,
· recognising different forms and structures of poetry and making comparisons between them, considering the best style for the content,
· confidently preparing poems and plays to read aloud and to perform, showing understanding through intonation, tone and volume so that the meaning is clear to an audience,
· recommending books that they have read to their peers, giving reasons for their choices.


	
	Reading comprehension
	
During Literacy – Guided Reading sessions on the Bourton-on-the-Water Primary Timetable, pupils will be taught to understand what they read by: 

Reading aloud fluently and accurately books that are consistent with their age, with a confident pace and rhythm that acknowledges punctuation.
Checking that the book makes sense to them, discussing their understanding and exploring the meaning of words in context.
Asking and answering a range of probing questions about the texts they read in order to improve their understanding with a range of examples from the text.
Participating in discussions about books that are read to them and those they can read for themselves, building on their own and others’ ideas and challenging views courteously.
Explaining clearly and concisely ideas about what they’ve read, verbally through formal presentations, debate and discussion on multiple topics. 
Explaining and discussing their understanding of what they have read, including through formal presentations and debates, maintaining a focus on the topic and using notes where necessary.
Explaining ideas about their reading in written form, providing reasoned and detailed justification, including a range of evidence from the text and their wider reading.
Providing reasoned justifications for their views. 

        RETRIEVAL:
· confidently skimming and scanning a text to retrieve and record information from non-fiction, fiction texts and poetry, distinguishing between the need for detailed or concise responses, 
· retrieving, recording and presenting information from fiction and non-fiction, 
· retrieving information from a longer text that identifies feelings and viewpoints,
· confidently and capably applying their knowledge of word meanings, synonyms and antonyms and figurative language to retrieve and record words and phrases,
·  distinguishing between statements of fact and opinion. 
 INFERENCE:
· understanding what they read by drawing complex inferences such as inferring characters’ feelings, mood, emotions, thoughts and motives from a combination of their actions and sayings, and justifying inferences with textual evidence, 
· inferring reasons for a character’s actions and why they change over the course of a longer text,
· inferring the authors viewpoint on a theme,
· predicting what a sequel / prequel to the text might be - based on the outcomes of the text / paragraph (predict what comes next),
· predicting what might happen from details stated and implied within challenging texts, using their knowledge of a wide range of themes, knowledge of text conventions and genres and knowledge about the author,
· justifying their predictions with detailed explanations and a range of evidence from the text.
          SUMMERISE:
· identifying, sequencing and categorising the main ideas and themes drawn from more than one paragraph and summarising them, 
· identifying similar key features/details in a range of contexts and genres to support their understanding of the main ideas,
· summarising paragraphs and longer texts by identifying a main topic, the main point of the paragraph and one or two supporting statements.
  VOCABULARY:
· discussing their understanding and explaining the meaning of ambitious words in a wide range of contexts,
· exploring and comparing the meaning and use of words across a wide range of texts, 
· confidently using dictionaries to quickly check the meaning of words that they have read,
· confidently using ambitious newly read and understood vocabulary in their own work (spoken and/or written),
· evaluating the use of adjectives and adverbs in a text,
· confidently identifying how language, structure and presentation contribute to meaning and the effect they have upon the reader,
· discussing and evaluating how authors use language, including figurative language, considering the impact on the reader,
· identifying evidence that an author has a viewpoint,
· noting the choices the author has made about structuring the plot,
· understanding how punctuation choices might impact on the fluency of reading,                                                     
· considering expression and tone.
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